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The United Nations has declared 2009 the International Year of Astronomy (IYA), giving educators the chance to exploit the excitement of astronomy for learning and teaching. 
One option could be an educational trip to the Southern African Large Telescope (Salt) in Sutherland in the Northern Cape. Salt is the largest single optical telescope in the southern 
hemisphere. For more options about things to do to celebrate the IYA go to page 8. Photograph: AP
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South Africa’s Premier National Science Competition
Patron: Mark Shuttleworth

Do you think you have another Mark Shuttleworth at your school just waiting 
for his or her potential to be unlocked? If  so, you need to register a team of  3 
Gr 12 learners to compete in the 2009 Minquiz™ competition.
Minquiz™ combines the rigors of  an Olympiad with the excitement of  a live on-stage quiz to produce 
an entertaining competition that promotes excellence in Physical Science and Mathematics. 
Questions are curriculum-aligned and there is an emphasis on both individual achievement and 
teamwork.

Your learners and your school can win great prizes and trophies. The winning provincial team also 
gets an expenses-paid trip to Gauteng for the Minquiz™ National Finals in July.

The Minquiz™ Provincial competition is held at centres in all 9 provinces on 14 May. But hurry, 
registrations close on 24 April, so register soon to avoid disappointment as spaces are limited.

To register, e-mail minquiz@mintek.co.za or call 
(011) 709 4139/4797/4111 or visit 
www.mintek.co.za

Minquiz™ is organised by Mintek, 
a national science council whose 
vision is to be a global leader 
in mineral and metallurgical 
innovation.

South Africa’s Premier National Science Competition

GREAT
PRIZES!

FREE
ENTRY!



Educators have a professional, moral and 
legal duty to protect learners from any harm 
while they are at school.

They therefore have a leading part to play 
in protecting learners from sexual violence and 
harassment – which is currently occurring at too 
many of our schools.

Teachers also have primary roles to play should 
any of their learners, or colleagues, become victims 
of sexual violence and/or harassment. 

Supporting good work 
The Department of Education recognises the 
challenges this represents to educators and have 
developed Guidelines for the Prevention and 
Management of Sexual Violence and Harassment 
to support them in dealing with such diffi cult 
issues.

The Guidelines set out ways to stop such 
incidents from occurring, as well as how to manage 
them fairly and effectively should they occur.

Complex and challenging
Managing such incidents can be complicated in a 
number of ways. 

It is not always easy to get to the truth of such 
an incident, and therefore arriving at a fair judgment 
can be very challenging.

Another complex area is that there are different 
procedures to be followed, depending on the legal 
status of both the complainant and the perpetrator (ie 
whether it involves learners or educators or both).  

For example, if a learner sexually abuses another 
learner, the procedures will be different to those 
that must be followed if an educator is involved.

Be ready
Schools must ensure that they have certain 
policies and structures in place so they are 
prepared to manage incidents of sexual violence 
and harassment, should they occur. 

These include:
Building and maintaining a strong human 
rights culture at school that is practiced by 
learners and teachers alike. By doing this, the 
whole school community will clearly understand 
that each of its members is to be treated with 
dignity and respect at all times; 
Ensuring there is a Code of Conduct for 
Learners that sets out kinds of behaviour that 
is unacceptable and appropriate measures 
that will be taken against anyone who acts in 
unacceptable ways. See “Setting out school 
rules for learners” in Genderations 4 for more.
Setting up a school care committee/support 
team. These committees/teams should include 
trusted adults from the school itself, such as 
educators and/or members of the School 
Management Team (SMT); parents and/or 
members of the School Governing Body (SGB); 

and offi cials from relevant professions, such as 
health and social welfare.
The committee/team should have clear lines 

of communication and responsibility. 
It should be prepared to act when 
incidents of sexual violence and 
harassment occur, and should also play 
a role in managing other sensitive issues, 
such as learner pregnancy.   

Make the most of these 
resources
Find out more about strategies to prevent 
sexual violence and 
harassment from 
happening at 
your school in 
previous editions 
of Genderations.

In Genderations 4
we focused on:

Understanding the types of behaviour 
considered to be acts of sexual violence 
and/or harassment; 
The importance of a clear 
learner’s Code of Conduct 
to express types of 
behaviour that are 
unacceptable, 
as well as 
consequences a 
learner faces should 
he/she break these school rules; and 
The Code of Ethics applicable to educators, 
as well as the legal obligations and restrictions 
concerning the actions of educators.
In Genderations 5 we focused on strategies 

schools can use to help prevent incidents of sexual 
violence and harassment from occurring. These 
included:

Identifying the role that gender stereotypes and 
inequalities play, and looking at practical steps 
to shifting one’s own attitudes;
Ways of sensitising the whole school community 
to these dangers linked to gender, from the 
staffroom to the classroom;
The role of Life Orientation in this process 
of deepening learners’ understanding and 
awareness of issues linked to gender; and
Practical steps the school can take to improve 
the safety and security of everyone on the 
school grounds.
In Genderations 1 to 3, you will fi nd a wealth 

of information and advice on handling learner 
pregnancy, based on the Department of Education’s 
Measures for the Prevention and Management of 
Learner Pregnancy.

For more information on this series, contact the 
Gender Equity Directorate (turn to page 3 for 
contact details).
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BE PREPARED

A Bill of Responsibilities for 
the Youth of South Africa
The Bill of Responsibilities is a resource for schools developed by the Department of 

Education and the National Religious Leaders’ Forum in 2008.

This Bill outlines the responsibilities that fl ow from each of the rights enshrined in the 
Constitution of the Republic of South Africa.
Educators should use this Bill to teach learners about rights, responsibilities, and our 
country’s Constitution.

The following is the responsibility in ensuring the right to education:
The right to education places on me the responsibility to:

attend school regularly, to learn, and to work hard,
cooperate respectfully with teachers and fellow learners and
adhere to the rules and the Code of Conduct of the school

and concurrently places on my parents and caregivers the responsibility to:
ensure that I attend school and receive their support

and places on my teachers the responsibility to:
promote and refl ect the culture of learning and teaching in giving effect to this right. 

To get your copy of the Bill, visit www.education.gov.za or contact the Gender 
Equity Directorate (turn to page 3 for contact details).

IN THIS 
ISSUE:

Procedures to follow in the event of an incident of sexual violence and/or harassment occurring … Roles and 
responsibilities of different education structures and personnel … Who to contact for help

FOR ALL

Genderations

T
hese are two questions that the national Department of Education (DoE) will be answering 

in this six-part Genderations series. These resources have been developed by the DoE 

especially to support teachers with gender-related issues that may occur in their schools.

The six Genderations editions will focus on two different matters linked to gender:

1. Preventing and managing learner pregnancy at schools

The first three editions set out the DoE’s Measures for the Prevention and Management of 

Learner Pregnancy. 

These Measures set out the role that educators should play to help reduce teen pregnancies 

even further. They also set out what procedures educators should follow if a schoolgirl does fall 

pregnant.

The first three of the Genderations series will be filled with useful information from the DoE’s 

Measures document, as well as giving practical support to help teachers deal with this matter in 

the best way possible. 

2. Preventing and managing sexual violence and harassment at schools

The last three in the DoE’s Genderations series will focus on another area of critical importance 

linked to gender: sexual violence and harassment.

The content for these three editions set out the DoE’s Guidelines for the Prevention and 

Management of Sexual Violence and Harassment in Public Schools.

They will clearly define the range of acts that are seen as sexual violence and harassment, and 

the terrible effects that the victim can suffer.

They will also set out strategies for schools that can help prevent such abuse from happening, 

as well as the procedures educators should follow in the event that an incident of sexual violence 

or harassment does occur.

These three Genderations editions will also be full of information about practical support and 

resources available to educators when handling these difficult matters.

Collect all six of the Genderations series, and file them at school for future reference.

So what exactly is “gender”? And why are teachers expected to understand, 

and to respond to, issues linked to gender?
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 teenager tells his story

Matric student Stanley Malindi believes being a “real man” is being your own man
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IN THIS ISSUE: WAYS TO PREVENT UNPLANNED LEARNER PREGNANCY  A PRINCIPAL SHARES HER SCHOOL’S STRATEGIES

‘Abstinence – a 

personal choice’

How do you think your generation sees sex?

The general perception youth have is that you have to be 

sexually active if you want to fit in with the “cool gang”.

It increases your status among other boys and girls.

It’s about becoming the most talked-about topic on Monday 

mornings, following a hectic weekend of drinking, partying and 

getting laid.

Your view?

Choosing to abstain has been the choice I’ve embraced.

I’m motivated to do so by my religious beliefs.

I’m also well aware of the many risks linked to sex. 

There’s unwanted pregnancy, and being exposed to sexually 

transmitted diseases, including HIV. 

These consequences have a ripple effect on the rest of 

your life, and all because of a moment’s pleasure.

What about peer pressure?

I’m not afraid of making choices different to those of 

my peers.

I trust myself to make the choices that are right for me.

As clichéd as this may sound, I do believe that when 

I respect myself, others follow suit. 

There’s nothing enlightened about shrinking so that others 

won’t feel insecure around you.

If you bow down to pressures that require you to have to 

sleep with someone to be seen as a “real man”, then that’s 

the kind of man you are – weak.

How can there be ‘love’ without sex?

The journey is so adventurous, fun and exciting as a couple 

(although it’s difficult at times!), without feeling pressured to 

sleep with each other. 

I find there are many rewards taking it one step at a time.

Are you ever going to do ‘it’?

Sex is such a special, intimate moment.

I don’t want to spoil it by regretting my actions afterwards.

So when I’m good and ready is when I’ll explore a sexual lifestyle. 

For me, being good and ready means I know how to protect 

myself; I know my HIV status and my partner’s status; and I 

know where to go for help if I need it. It also means I trust my 

partner to be as faithful to me as I will be to her.

Matric student Stanley Malindi believes being a “real man” is being your 
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‘Abstinence – a 

personal choice’

How can there be ‘love’ without sex?

The journey is so adventurous, fun and exciting as a couple 

(although it’s difficult at times!), without feeling pressured to 

sleep with each other. 

Are you ever going to do ‘it’?

Sex is such a special, intimate moment.

So when I’m good and ready is when I’ll explore a sexual lifestyle. 

myself; I know my HIV status and my partner’s status; and I 

know where to go for help if I need it. It also means I trust my 

partner to be as faithful to me as I will be to her.

The national Department of 

Education (DoE) supports the ideal 

that women and men should only 

become parents when they’re ready

for the practical and emotional 

realities that go with having a child.

W
hat’s more, the DoE believes that, as young adults, all 

learners should be focused on achieving education 

success, planning for bright futures, and simply enjoying 

their youth.

For these reasons, prevention is the primary strategy outlined 

in the DoE’s Measures for the Prevention and Management of 

Learner Pregnancy. See Genderations editions 1 and 2 for 

more on prevention strategies.

A MATTER FOR CONCERN

However, the DoE accepts that schoolgirl pregnancy is a reality, 

and is concerned about the high levels of unplanned teen 

pregnancies occurring at many of our schools.

Of equal concern is that young people are engaging in sexual 

behaviour at a relatively young age. While some choose to do so, 

in many instances teens are forced to engage in sexual activity.

A COMPLEX ISSUE, NO SIMPLE SOLUTIONS

Research shows that the reasons for unplanned teen pregnancy 

are complex. 

It is not a matter of a learner just behaving “badly” or being 

irresponsible. Some factors linked to learner pregnancy are:

Unequal power relations between the sexes. This arises 

from how each person’s identity is shaped by what society 

expects from us as “men” and “women”. Often, men are 

expected to be dominating, while women are expected to 

be obedient and passive. Likewise, “to be a man” is seen as 

being sexually assertive, while “to be a woman” means being 

sexually attractive, and available, to men;

Low self-confidence and self-esteem among young 

women. This causes women to seek affirmation through 

being sexually desirable, rather than appreciating their own 

value as individuals; 

No clear vision of a worthwhile future. The choice to partake 

in irresponsible sexual intercourse can be motivated by a sense 

that there is no bright future to build towards; and

Pressures linked to poverty. Exchanging “sexual favours” 

for food or goods – known as “transactional sex” – is often a 

survival strategy used by women trapped in poverty. 

AN EMOTIVE SUBJECT

Another factor which can make managing teen pregnancies that 

much more of a challenge for educators is that people often have 

very strong, personal views on the matter.

Teachers therefore also need to address any negative or 

judgmental responses from members of the school community 

so that the pregnant learner can be given the support that 

she needs.

POINTING SCHOOLS IN 

THE RIGHT DIRECTION

In the Measures for the Prevention and Management of Learner 

Pregnancy, the DoE sets out some useful guidelines to help 

schools manage learner pregnancy fairly and effectively.

However, educators must not regard unplanned schoolgirl 

pregnancy as their sole responsibility.

Any school management plan for learner pregnancy must 

be designed to draw on a support network involving parents/

guardians, as well as the expertise of professionals such as social 

workers and those in the health sector.

Turn to page 2 and 3 to find out more!

What can be done
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When prevention fails
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IN THIS ISSUE: Sexual violence and harassment defined • Recognising signs that a learner is being abused • What the law states about educator behaviour at school 

This is how learners 

should feel at school
SAFE. SUPPORTED. RESPECTED. 

Learning and teaching are much more effective in such an environment.

Plus it is also every learner’s legal and Constitutional right.

TEACHERS MUST PLAY A LEADING PART

Teachers have a professional, moral and legal duty to protect 

learners from any harm while they are at school.

They therefore have a leading part to play in protecting 

learners from sexual violence and harassment – which is 

currently occurring at too many of our schools.

GUIDELINES FOR BEST PRACTICE

Schools and school communities therefore need to develop 

practical strategies to create safe schools, and to respond 

effectively and fairly to incidents of sexual violence and 

harassment, should they occur.

To support them in doing so, the Department of 

Education has developed Guidelines for the

Prevention and Management of Sexual Violence 

and Harassment.

Find out all about the Guidelines in editions 4 to 6 of 

Genderations, where we’ll be looking at:

What sexual violence and harassment are; 

Strategies to prevent such incidents from occurring; and 

Minimum standard procedures to follow when managing 

   such incidents.
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E
ducators have a professional, moral and 

legal duty to protect learners from any 

harm while they are at school.

They therefore have a leading part to play in

protecting learners from sexual violence and 

harassment – which currently is occurring at too 

many of our schools.

To support them in doing so, the Department 

of Education has developed Guidelines for the 

Prevention and Management of Sexual Violence 

and Harassment.

In Genderations 4 we focused on:

Understanding the types of behaviour 

considered to be acts of sexual violence and/

or harassment; 

The importance of a clear learner’s Code of

Conduct to express types of behaviour that 

are unacceptable, as well as consequences 

a learner would face should they break these 

school rules; and 

The Code of Ethics for educators, as well 

as the legal obligations and restrictions 

concerning the actions of educators.

In this issue of Genderations, we’ll be looking 

at a number of strategies schools can use to 

help prevent incidents of sexual violence and 

harassment from taking place.

These range from practical steps to creating 

a safer school to shifting attitudes to do with 

gender relationships. 

Straight talk:

DEFINING SEXUAL HARASSMENT 

In the Guidelines, the basic definition of sexual 

harassment is unwanted conduct of a sexual 

nature. It includes any unwelcome physical, 

verbal or non-verbal conduct.

The Guidelines state that sexual attention is 

sexual harassment if:

The behaviour is repeated (although a 

single incident can be considered as being 

sexual harassment);

The recipient (or person on the receiving end 

of such behaviour) has made it clear that 

she/he considers the behaviour to be 

offensive; and/or

The perpetrator (or person carrying out the 

action/s) know, or should have known, that 

the behaviour is unacceptable.

Sexual harassment can be committed by and 

against a male or a female person.

Straight talk:

DEFINING SEXUAL VIOLENCE

The Guidelines define sexual violence as  

any sexual act or attempted sexual act 

using intimidation, threats of violence, or 

physical force.

Such acts at school may include:

Assault, forced sex or rape;

Sexual harassment; and

Sexual abuse through the sexualised

touching of another’s intimate parts, and/

or forcing any person to touch any person’s 

intimate parts.

Know the signs 

Some signs that point to a learner having been

abused are easy to see, such as bruises or 

scratches resulting from physical abuse.

But there are also types of behaviour to be 

aware of that could also signal abuse:

Loss of self-esteem and confidence;

Depression;

Emotional withdrawal;

Absenteeism;

Loss of interest in school work and resulting 

drop in achievement;

Difficulty in concentrating in class; and

Anger, which may be expressed towards 

the perpetrator, but may also be directed 

towards others.

Remember: Educators have a legal duty to 

notify authorities if there are reasonable 

grounds for suspecting that a child is being 

abused or is in need of care.
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WANTED:

Schools free from sexual 

violence and harassment

A Bill of Responsibilities for 

the Youth of South Africa

The Bill of Responsibilities is a resource for schools developed by the Department of 

Education and the National Religious Leaders’ Forum in 2008.

This Bill outlines the responsibilities that flow from each of the rights enshrined in the Constitution 

of the Republic of South Africa.

Educators should use this Bill to teach learners about rights, responsibilities, and our 

country’s Constitution.

The following is the responsibility related to the right to equality:

The right to equality places on me the responsibility to

treat every person equally and fairly, and

not to discriminate unfairly against anyone on the basis of race, gender, sex, pregnancy,

marital status ethnic or social origin, colour, sexual orientation, age, disability, religion, 

conscience, belief, culture, language or birth.

South Africa is a diverse nation, and equality does not mean uniformity, or that we are 

all the same. Our country’s motto: !KE E: /XARRA //KE, meaning “Diverse people unite”, 

calls on all of us to build a common sense of belonging and national pride, celebrating 

the very diversity which makes us who we are. It also calls on us to extend our friendship 

and warmth to all nations and all the peoples of the world in our endeavour to build a 

better world.

To get your copy of the Bill, visit www.education.gov.za or contact the Gender 

Equity Directorate (turn to page 3 for contact details).

IN THIS 
ISSUE:

How gender relates to sexual violence and harassment… Gender affects each one of us… Gender sensitivity should be part of all 

classes … The role of Life Orientation… Some practical ideas for creating a safe school 

EQUALITY



W
ith the Vodacom Super 14 
in full swing Springbok 
captain John Smit is doing 
his bit to keep the Sharks 
on the map.

But as the public face of the Springbok 
rugby team he must be thinking already 
about what lies ahead for the national team.

Smit, who plays as a hooker, captained his 
country 55 times and was capped a record 
77 times. He is also the only Springbok cap-
tain to have won both the Tri-Nations and 
the Rugby World Cup. 

At club level Smit plays for the Sharks. He 
has made his international debut in 2000 at 
the age of 22 against Canada. 

Lifting the Webb Ellis trophy during the 
Rugby World Cup in France, after they wal-
loped England, must be one of the high 
watermarks in his rugby career.

How old are you?
Thirty.

How do you earn your living? 
Playing rugby.

Where did you grow up?
I grew up all over the place, as my dad 
was an engineer and he was transferred 
from town to town. So I stayed in some 
very interesting places such as Mooinooi, 
Potgietersrus (Mokopane), Polokwane, 
Naboomspruit, Boksburg, Penge and 
finally settled in Rustenburg for my high 
school career.

Which schools (primary and 
secondary) and univer-
sity did you attend? 
I attended quite a number 
of primary schools but 
spent most of my time 
at Martin Primary in 
Boksburg and fin-
ished at Fields Pri-
mary in Rusten-
burg. I was sent 
to Pretoria Boys 
H i g h  S c h o o l 

where I truly got my base for the real world. 
After my high school I enrolled with the 

then university of Natal, at the Pietemar-
itzburg campus, to study a BCom but this 
lasted for only seven months as I decided to 
commit 100% to rugby. So today I say I got 
my BCom rugby in seven months.

Which year(s) did you start your pri-
mary education? 
1985

Secondary? 
1992

Tertiary? 
1997

Did you have a favourite teacher/s? 
Yes. At primary school I had a great a teacher 
in Mr Malan and at Pretoria Boys High 
School I had many and it would not be pos-
sible to mention all of them. But I was really 
close and still am to several of them. 

They are: Mr Anthony, Mr Biddulph who 
taught and coached me throughout my ten-
ure at Boys High. Mrs Hickman who was 
a second mother to me at school. Looking 
back at my five years at Boys’ High there 
wasn’t one teacher who I didn’t enjoy and 
who didn’t have a great influence on me.

 
Why were you so fond of him/her or 
them? 
I am fond of them because they always took 
a genuine interest in me as a person and 
found joy in my personal and academic 
development. 

How did they influence you? 
They guided me in the right direction. They 
always supported me and were the first 
to show disappointment when I let them 
down, which I tried not to do too often.

Do you still have contact with them? 
How? 
I still speak to many of my teachers today as 
well as my headmaster, Mr Bill “The Boss” 
Schroder.

What were your favourite subjects 
and why? 
History, which I dropped sadly at the end of 
grade nine. I then took science, maths, biol-
ogy and the usual English and Afrikaans, 
but my most enjoyable periods were the 
ones I spent in my woodwork class.

From your point of view, what are the 
qualities of a good teacher? 
Honesty, integrity and to be an example to 
learners, as well as being able to connect 
with them.

What are the things a teacher should 
never do/say? 
To say to your learners: “You can’t do that, 
try something else.” Rather encourage kids 
in their interests and point them in direc-
tions you think they will excel or blossom.

What message do you have for teach-
ers in South Africa? 
Our teachers hold the key to our country’s 
future, how they mould our kids will deter-
mine the direction this wonderful coun-
try will take. It’s a huge responsibility but 
I believe we have the teachers to do it, just 
look at how far we have come so far. 

The key to the future
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Wordstreams

Storybooks in 
six South African 
languages
A range of authentically South African 
storybooks in English, isiXhosa, isiZulu, 
Sesotho, Setswana and Sepedi.

The stories were originated 
in one of the languages 
and then cross-translated 
into the other five 
languages in the series.

English

Grade 1 Thabo

Tell someone

The day the baboons were quiet

Grade 2 What is the problem?

Be true to yourself

Grade 3 The Hen and the 
Jackal

The lazy man

isiXhosa

Grade 1 Usisa

Mazithule zithi 
tu iimfene!

Grade 2 Yintoni ingxaki?

Zamkele

Grade 3 UDyakalashe 
nesikhukhukazi

Uvilavoco

isiZulu

Grade 1 Khuluma

UKuhle

Usuku lapho izimfene zathula du!

Grade 2 
readers

Yini inkinga?

Zamukele

Grade 3
readers

UJakalase 
nesikhukhukazi

Indoda eyabe 
ivilapha

Sesotho

Grade 1 Mpho

Mohla ditshwene 
di neng di thotse tu!

Bollela motho e mong

Grade 2 Molato keng?

E ba motlotlo ka seo o leng sona

Grade 3 Sethojana le 
Phokojwe

Rabotswa

Setswana

Grade 1 Ofentse

Itsise 
mongwe

Letsatsi leo 
ditshwene di neng di didimetse

Grade 2 Go senyegile kae?

Nna motlotlo ka se o leng sona

Grade 3 Sethole le 
Phokojwe

Monna wa 
setshwakga

Sepedi

Grade 1 Thebe

Botša 
mongwe

Letšatši le ditshwene di ilego tša 
homola

Grade 2 Bothata ke eng?

E ba se o lego sona

Grade 3 Kgogo le Phukubje

Monna wa go tswafa

ditshwene di neng di didimetse

The stories were originated 

and then cross-translated 

The day the baboons were quiet

Mohla ditshwene 
di neng di thotse tu!

Letšatši le ditshwene di ilego tša 

Be true to yourself

The Hen and the 

Usuku lapho izimfene zathula du!

FARM 076

Teacher ads 76-78.indd   1 2009/02/11   09:39:50 AM

John Smit

Lifting the Webb Ellis trophy during the 
Rugby World Cup in France, after they wal-
loped England, must be one of the high 
watermarks in his rugby career.

How old are you?

How do you earn your living? 
Playing rugby.

Where did you grow up?
I grew up all over the place, as my dad 
was an engineer and he was transferred 
from town to town. So I stayed in some 
very interesting places such as Mooinooi, 
Potgietersrus (Mokopane), Polokwane, 
Naboomspruit, Boksburg, Penge and 
finally settled in Rustenburg for my high 
school career.

Which schools (primary and 
secondary) and univer-
sity did you attend?
I attended quite a number 
of primary schools but 
spent most of my time 
at Martin Primary in 
Boksburg and fin-
ished at Fields Pri-
mary in Rusten-
burg. I was sent 
to Pretoria Boys 
H i g h  S c h o o l 

sible to mention all of them. But I was really 
close and still am to several of them. 

�����������������������������������������������������������������������������

������������������������������������������������������
�����������������������������������������������������������������������
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Using spreadsheets can help improve class administration

Technology

B
y this  s tage of  the 
school year the marks 
are beginning to come 
in and the old mark 
book needs readying for 

the new data. I know teachers who 
make elaborate cut-outs to try make 
the mark book more efficient and 
easy to use. One colleague even has 
the recipe stuck into his lesson-plan-
ning manual so that he can make 
new mark books each year.

But perhaps it is time to dump the 
paper version and go digital. One 
advantage is that you can use the 
processing power of the computer 
to manipulate the marks. When the 
principal asks for your term marks 
to be adjusted by half a percent 
across the grade — don’t laugh. I’ve 
worked for such a man — it’s a sim-
ple case of asking a spreadsheet pro-
gram to do the work for you.

So this month we will investigate 
setting up a simple mark book in 
Microsoft Excel. 

1. Open the Excel program [click 
Start | All Programs | Microsoft 
Office | Microsoft Excel 2007].

2. The grid that loads on to the 
screen is known as a workbook. The 
grid is divided into cells. Each cell has 
an address or coordinates. The first 
cell, for example, is A1. This means 
that the cell is in the first column 
called A (columns run vertically) and 
is in row 1 (rows run horizontally). 

3. All labels or words are by 
default aligned to the left. If you 
want to insert numbers as labels 
(for example, class name “9Y”) then 
you insert an apostrophe before 
typing in the numbers. All values 
(numbers) are by default aligned to 
the right.

4. In cell A1 write the class code, 
for example Grade 9Y.

5. Use Row 2 as a heading row 
and insert the labels you require 
to remind you what the figures in 
each column are. In A2 write Sur-
name, A3 Initial, A4 Test 1, A5 Test 
2 and so on. Insert as all the head-
ings that exist at this stage of the 
year. You can insert new headings 
as the year progresses.

6. In Row 3 insert the value of 
each test, for example, total 50.

7. Then list all the class members’ 
surnames in Column A, initial in 
Column B and test results, if you 
have any yet, in Columns C, D. Your 
page should look like the one above.

8. Often the size of the column 

is too small for the label or value 
that needs to be placed in it, as in 
Column A in the example above. 
To resize the columns, place the 
mouse directly on the division 
between the column descriptors, 
for example between A and B. The 
mouse cursor changes to a double-
sided black arrow. Double click the 
right mouse button and the column 
will be resized to fit the largest cell. 
Now resize all the columns that are 
either too big or too small.

9. To find the total of a set of 
marks select the cells with marks 
in the first column; that is from C4 
downwards. Click the left mouse 
button and keep it pressed while 
you drag the mouse down the col-
umn or row. You will know if you 
have been successful as the column 
turns black once selected. Continue 
down to the last value and include 
one extra empty cell. It is in this last 
cell that the answer will appear.

10. With the column selected 
press the “∑” button at the top of 
the screen. In Excel 2007 the icon 
reads “∑ AutoSum”. The total of the 
column will appear in the extra cell. 
Type “Total” in the same row but in 
Column A. 

11. You can find out the sum of a 
series of cells by typing in the fol-
lowing formula where you want the 
answer to appear, =SUM(c4:c29). 
The formula means: use the func-
tion sum to add the contents of the 
Column C from row 4 to row 29. If 
your class is bigger or smaller than 
25 you will need to adjust the sec-
ond row number to the person in 
your workbook, for example. 

12. To find out the average for 
the first test select the cell directly 
under the column sum. This is 
where the answer will appear. In 
this example it would be C16 but 
you need to check your own work-
book. In this cell type the follow-
ing formula: =AVERAGE(c4:c14). 
What you have asked for is to use 
the average function to determine 
the average value in Column C from 
row 4 to row 14. 

You might again need to change 
the last row address to suit your 
particular workbook. If you are 
working in Excel 2007 then you can 
follow a procedure of the AutoSum 
described in 11 above, but instead 
of choosing AutoSum click the drop 
down box next to AutoSum icon 
and select “Average”.

13. Now clean up by typing “Aver-
age” on the same row but in Column 
A and make both label and values 
bold. Your mark book should look 
similar to the one above:

Excellent work. You have made 
a good start in terms of learn-
ing to use Excel. Now you can see 
how a spreadsheet might enhance 
your class administration. If you 
want to know more, try these free 
online tutorials: http://office.
microsoft.com/en-us/training/
CR061831141033.aspx 

http://www.baycongroup.com/
el0.htm 

Andrew Moore is a former teacher. 
He has a MEd in computer-assisted 
education. He works for Neil 
Butcher and Associates, an educa-
tion technology consulting company

Using Excel to cope with admin work 
Setting up a simple mark book
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Open the Microsoft Excel program
A grid known as a workbook will appear. It is divided into block-like cells arranged in horizontal rows

You can insert labels or words into the cells but will need to use an apostrophe if labelling with numbers

In cell A1 write the class code (example – Grade 9Y)

Use the second row for headings and label each column. In cell A2 write “Surname”, in A3 “Test” and so on

In Row 3 insert the value of each test (example – total 50)

List all the learners’ surnames in Column A, their initials in Column B and test results in the next columns

To make columns bigger place the cursor between A, B or C rows at top and double click right button

To find the total of a set of marks select the row by pressing down the left button and dragging it
With the column selected and having left one extra empty cell, press the “∑” button at the top of the screen

Find out the sum of a series of cells by typing in the following formula =SUM(c4:c29)

You can get averages for tests by typing this simple formula into the cell under the sum =AVERAGE(c4:c14)

You can call this
row “Average”
and type it into
Column A
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The Excel workbook

Excel cell

Using Excel to cope with admin work Using Excel to cope with admin work 

A grid known as a workbook will appear. It is divided into block-like cells arranged in horizontal rowsA grid known as a workbook will appear. It is divided into block-like cells arranged in horizontal rows

You can insert labels or words into the cells but will need to use an apostrophe if labelling with numbersYou can insert labels or words into the cells but will need to use an apostrophe if labelling with numbers

Grade 9Y)Grade 9Y)Grade 9Y

Microsoft urges teachers to attend workshops 

Microsoft South Africa is calling on 
all teachers who use information and 
communication technology as a teaching 
tool to take part in workshops organised to 
prepare them to participate in the annual 
Microsoft Innovative Teachers Forum.

The objective of the workshops is to 
stimulate creativity and innovation among 
teachers so that they can come up with 
“engaging projects that they can enter into 
the competition”.

It is not compulsory for teachers to 
attend the workshops so they can enter the 

competition, but it is hoped this would help 
them familiarise themselves with the criteria 
of the competition. In fact, many of the 
participants who did well in the past have 
benefited from similar forums.

The workshops would tackle the following:
●  Traits of an innovative person;
● Keys to innovation;
● Thinking out of the box; and
● Ideas’ generation.

The following are the dates on which the 
workshops will be held:

Limpopo, Tzaneen: March 7-8  
Free State, Bloemfontein: March 13-14 
Eastern Cape, East London: March 14-15 
Limpopo, Polokwane: March 4-15 
Eastern Cape, Port Elizabeth: March 14-15 
KwaZulu-Natal: March 14-15 
Gauteng, Centurion: March 28-29 
Western Cape, March 28-29 

● Those interested can call Fasiga at 
SchoolNet on 011 403 5777 or 
email: fasiga@schoolnnet.org.za to book a 
place. — the Teacher reporter

When the 
principal 
asks for 
your term 
marks to be 
adjusted, 
it’s simple

Our nation’s education is our commitment
www.nasou-viaafrika.com

Story Street

Reading through 
making meaning 
in context
“...  a ‘balanced approach’ to 
literacy development has been 
used. It is balanced because it 
begins with children’s emergent 
literacy, it involves them in reading 
real books and writing for real 
purposes, and it gives attention 
to phonics.”

from the National Curriculum 
Statement

This balanced approach is achieved in 
Story Street by integrating language 
and phonic skills within the meaningful 
context of stories.

Story Street starts learners on the 
exciting road to literacy by taking them 
on a journey through wonderful stories, 
rhymes and other texts.

There are eight titles per grade, each 
available as a Little Book, and as a Big 
Book for teacher-led group reading.

Also available in Afrikaans as Storiestraat.

FARM 077
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On the Easter 
Bunny trail
Carrie Hampton suggests places to go to make Easter a 
memorable occasion

E
aster means different 
things to different people. 
For many it’s an impor-
tant religious time. For 
others it simply means 

holidays, Easter egg hunts and hot- 
cross buns.

Every Easter my sister, who teaches 
in England, heads for South Africa 
to get away from the bleak, dark and 
freezing winter. 

Her husband always sneaks a choco-
late Easter bunny into her luggage 
and she never fails to bring a bag of 

sugar-coated mini eggs, 
which she hides for 
our annual Easter egg 
hunt. If we go away on 
holiday, she ropes in 
hotel staff to help with 
the treasure hunt and 
we all romp around 
like kids hunting for  
the booty.

handbags and fashion, some of which 
will no doubt find their way back to 
the UK.

We will detour the Kid’s Carnival 
— having left them behind on this 
sisterly bonding expedition — and 
head for the Film and Arts Festivals 
instead. The largest outdoor LCD 
screen will show new releases, old 
favourites and Bollywood glitz, 
while the theatre taps into the rich 
source of talent, staging drama  
and comedy. 

The Rock and Pop Music Festival 
is bound to attract thousands and 
visitors can get an autograph of their 
favourite stars at the Afrikaans Music  
Festival. 

The final adventure — which my 
sister does not know about yet — will 
be a bungee jump at the Adventure 
and Extreme Zone. I’ve tried it and, 
although it was terrifying, I think the 
satisfaction of facing my fear and the 
“been there, done that” value is worth 
every cent and every scream. It’s going 
to take some persuading, because my 
sister can be a bit of a sissy, but she 
will return to England a new and fear-
less person.

The Joburg Easter Festival is at 
the Johannesburg Expo Centre 
from April 3 to 13. Admission R75 
for adults, R20 for children under 
12. Under fives are free. More details 
on: http://www.joburgeasterfestival.
co.za. What else is happening this  
coming Easter? 

Marathon
The Old Mutual Two Oceans Mara-
thon brings Cape Town streets to a 
standstill on Saturday April 11. Stars 
of long-distance running compete in 
the 56km run, while other mortals do 
the 21km half-marathon. Fun runs are 
on Good Friday April 10 and include 
a 56m Nappy Dash for the teeny 
weenies, 300m Toddler Trot and a 
5km and 8km walk/run. See www.
twooceansmarathon.org.za/ for more 
information. 

Polo
Watch the sport of kings at the Glen-
dower Easter Polo Tournament in 
Plettenberg Bay from March 31 to 
April 15. This classy holiday town has 
become an international polo hot 
spot. The competition culminates in a 
hard-hitting final at Kurland Pavilion 
on Sunday April 15. Visit www.kur-
land.co.za.

Beach
Nelson Mandela Bay in Port Eliza-
beth is shaping up for the biggest 
Splash Festival. The packed pro-
gramme includes the World Cup 
Surf Ski race, World Inflatable Boat 
Championships, A-rated volleyball 
tournament and an Easter egg hunt. 
Find out more from http://www.
nmbt.co.za.

Arts
The Klein Karoo National Arts Festival 
from April 4 to 11 is a feast of perform-
ance and art exhibition in the town of 
Oudtshoorn. 

Such is the appeal of this festival 
that accommodation is booked out far 
in advance as are performances. 
Visit http://www.kknk.co.za.

Music
Splashy Fen, South Africa’s longest-
running, friendly music festival in 
Underburg, KwaZulu-Natal, is the 
ultimate outdoor music and nature 
experience. It celebrates its 20th anni-
versary with top bands from April 9 to 
13. Visit http://www.splashyfen.co.za.

Get Bunny to 
sign it
You can order a personalised 
letter addressed to your little 
one and written, signed and 
sealed by the Easter Bunny. It 
is postmarked from the Magic 
Forest and has your child’s name, 
hometown and best friend’s 
name in the illustrated letter and 
is wax-sealed. The tooth fairy can 
write one too and so can Santa. 
Visit http://www.folktales.co.za. If 
you are tempted to overindulge 
in chocolate this Easter, let the 
Health24.com website remind you 
just how many calories you will be 
consuming when you polish off 
that chocolate bunny: http://www.
health24.com/Woman/Special_
events/711-3614-3615,16390.asp.

G
ra

ph
ic

: J
O

HN
 M

cC
AN

N

Joburg Easter Festival
This year will be no exception and, 
to add to the Easter fun, I’m going to 
take her to the Joburg Easter Festival. 
Organisers have likened it to the Rio 
Carnival or the New Orleans Mardi 
Gras and, while this might be stretch-
ing it a bit, there is an 11-day line-up of 
fun events. 

About 250 000 visitors are 
expected to visit the exhibition 
halls and enjoy the carnival atmos-
phere. There will be buskers, stilt 
walkers, jugglers and many other  
entertainers. The Rand Show, as it used 
to be called, has been transformed into 
the Joburg Easter Festival. 

There will still be wonderful exhi-
bitions and stalls. I can’t wait to see 
the Living Space exhibition to dream 
about a home makeover. 

My sister will probably want to try 
out the latest gadgets and gizmos in 
the Digital Technology showcase and 
we’ll trot along to the Get Go Show for 
everything about travel in the great 
outdoors. 

The Creative Kingdom will show-
case innovative South African crea-
tions in jewellery, glass, ceramics, 
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J
ust when we all got used 
to the petrol price com-
ing down, it starts ris-
ing again. And the price 
of electricity is set to 

increase, too. Trying to balance 
the household budget and per-
sonal finances can be frustrat-
ing and tricky. And the bleak 
economic outlook — which 
should encourage all of us to 
make smarter financial decisions 
— doesn’t help. Fortunately there 
are some simple and highly effec-
tive ways to reduce your expenses 
and maximise your savings.

Budget, budget, 
budget
I cannot say this often enough. 
Planning is vital for any project 
or venture to succeed because it 
ensures that all the requirements 
are satisfied and that deadlines 
are met. Similarly, your finances 
need a plan and this is called a 
budget. It shows you how much 
you earn, how much money you 
need to settle your bills and how 
much money you have left until 
payday.

A budget is a great way to 
guide your spending and if you 
do not have one, you risk over-
spending. This can place tremen-
dous pressure on individuals. To 
rectify this, you need to make 
sacrifices and reduce spending 
in other areas or find additional 
income to meet your financial 
obligations. Budgeting is simple 
and most banks offer free budget 
planners. Be financially respon-
sible, take the lead, and discuss 
a household budget with 
your family.

Choose the 
right bank
Relationships are impor-
tant and that includes 
your relationship with 
your bank. Day-to-day 
banking — daily transac-
tions, saving and lending 
— is a long-term com-
mitment. For this reason 
it is vital that you make 
the right decision when 
choosing a bank. You 
want to pay the lowest 
transaction fees and earn 
the highest interest. If you 
spend less you will save 
more. It doesn’t get any 
simpler. Choose a bank 
that suits your needs and 

is easily accessible with high lev-
els of personal service.

Pay lower bank fees
Do you know how much you 
spend on bank fees? Check your 
statements. Banking costs South 
Africans a small fortune each 
year, so make sure you get the 
best deal and do not pay more 
than you have to. Shop around 
and visit all the banks one Sat-
urday morning. You will be sur-
prised at the differences in bank 
fees. If you cannot get to the 
branches, visit their websites or 
contact their call centres for fur-
ther information.

Look for a bank with an 
account that suits your indi-
vidual needs. Some products 
offer loads of features and ben-
efits and appear to be fantastic, 
but do you really need them? 
Remember that you pay for all 
the bells and whistles, so ensure 

you pay only for products and 
services that you use.

Freedom to choose
Consumers regard banks as a 
one-stop finance shop, mean-
ing that they can access vari-
ous products and services at 
one branch. This may be true, 
but it certainly needn’t be the 
rule. Did you know that you 
can open a personal transac-
tion/current account at Bank A, 
apply for a bond with Bank B, 
take a personal loan from Bank 
C and choose Bank D for vehi-
cle finance? You can pick and 
choose authorised financial serv-
ices and registered credit provid-
ers according to your needs. This 
means that you are well within 
your rights to bank with one 
institution and have a bond else-
where. Adopting this attitude 
will allow you to be more selec-
tive and reap the benefits.

Swipe your debit card
Times may have changed but 
cash is still king and in some cases 
you can even negotiate a cash 
discount. Nowadays, thanks to 
innovative technology, consum-
ers can make cashless debit card 
purchases at most stores instead 
of paying cash. Banks encourage 
debit card usage because it offers 
convenience in a fast-paced soci-
ety in which we do not always 
have time to hunt for an ATM. 
Paying by debit card is also a safer 
alternative to drawing and carry-
ing cash, with many banks charg-
ing less for a debit card transac-
tion than an ATM withdrawal. In 
fact, one bank charges no fee for 
debit card transactions.

There are many other ways to 
save, ranging from lift clubs, 
energy-efficient electrical appli-
ances and light bulbs to cooking 
meals using raw ingredients 
instead of eating readymade 
dishes. No matter where you 
start saving or what meas-
ures you take to reduce your 
expenses, it has to start some-
where. Start with the easy ones 
mentioned in this month’s col-
umn. This can make it easier 
to form a cost-saving habit 
and develop a healthy attitude 
towards your personal finances. 
At times you may question 
whether  you  are  making 
progress but rest assured you 
are. It all adds up, so get penny-
wise today and be patient.

Jason St Leger Seaton works for 
Capitec

Personal finance

Jason St Leger Seaton looks at ways to cut expenses and make the most 
of your savings

Just when you thought the petrol price matched the budget it 
starts to rise again

Our nation’s education is our commitment
www.nasou-viaafrika.com

Communicate 
with fellow 
South Africans

FARM079

 IsiZulu

Khanyisa
 In this book learners are 

encouraged to speak in an 
additional language and to use 
various skills.

 This book has been designed to 
meet the needs of the teachers 
and to offer invaluable insights.

IsiXhosa

Ntinga
 Lessons in Ntinga are contextual 

and deal with day to day issues.

 Activities encourage critical 
thinking and also challenge one’s 
context as well as the global 
context.

isiNdebele

IsiNdebele
Esitsengileko
 It is a course presented in 

different headings and texts 
which reflects all the needs and 
the lives of the learners and 
teachers in/about familiar and 
unfamiliar situations.

 The language programme has a 
lot of information; the parts of 
speech are explained in full.

 The answers envisaged from the 
learners are also included.

Khanyisa

and to offer invaluable insights.

Ntinga

isiNdebele

IsiNdebele
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E
ach  year  thousands 
of South Africans are 
infected with tuberculosis. 
March has been declared 
national TB 

awareness month to coin-
cide with World TB day 
on March 24.

TB of the lungs, or pul-
monary TB, is the most 
common form of the dis-
ease, but it is not uncom-
mon for people to be 
infected with TB of the 
spine, heart, kidneys and 
other parts of the body. 
But, only those with TB of 
the lungs can spread the 
disease to others.

The disease is spread 
through the air. When an 
infected person coughs, 
sneezes or spits, he or 
she transmits TB germs, 
known as bacilli.

There are two forms of 
the illness: TB infection 
and active TB. If proper 
detection and treatment 
does not take place, each 
person with active TB 
can infect 10 to 15 people 
a year.

Bu t  no t  eve ryone 
infected with TB bacilli 
will become ill. Research 
indicates that one in 10 
people infected with TB in 
South Africa gets sick with 
the disease.

A healthy immune sys-
tem fights off the bacilli 
by covering them with a 
thick waxy coating, which 
can render the bacilli dor-
mant for several years. 
The danger arises when an 
infected person’s immune 
system is weakened, mak-
ing the possibility of illness 
much greater.

Immunity can also be 
weakened by poor nutri-
tion, excessive physical 
stress, old age or HIV 
infection. In these cases, 
as people’s immune sys-
tems weaken, TB takes 
advantage.

The illness can be cured, 
but is dependent on the 
patient taking the full 
course of medication over 
the stipulated period. With 
a cocktail of five different 
pills to be taken over six 
months, there is the dan-
ger that patients will not 
complete the course if they 
start feeling better.

“Often patients stop 
the treatment midway 
through the stipulated 
six-month course, because 
they suddenly feel better,” 
says Dr Martie van der 
Walt, head of the Medical 
Research Council’s tuber-
culosis epidemiology and 
intervention research unit. 
“This is extremely danger-
ous and irresponsible, as 
it gives rise to multidrug 

TB can be cured TB symptoms
TB in the lungs can cause:
l A cough for longer than two 
weeks, chest pain, coughing up 
blood or sputum (phlegm from 
deep inside the lungs), weakness or 
tiredness, weight loss , chills, fever 
and night sweats
People at risk are those who:
l Share the same breathing space 
with someone who has TB, people 
who are underweight, or have HIV 
infection, or are ill with another 
disease, people who are exposed to 
silica such as mineworkers

Some people are more at risk than others, but help is available
resistant TB (MDRTB), which places 
greater strain on the health system. 

“Patients infected with MDRTB are 
subjected to a more rigorous treat-
ment regime, which lasts for eight 
months, so it is in their best interest to 
complete the treatment properly the 
first time around,” she says.

In this regard the introduction of 

the direct-observation treatment short 
(Dots) course in 1996 has gone a long 
way to ensuring that patients take 
their medication correctly.

Under the programme, which is 
the accepted best practice for dealing 
with the illness internationally, sup-
port staff observe patients to ensure 
they take the correct medication and 

the correct dosage over the treatment 
period. 

Although there are no official figures 
available yet for the success rate of 
the Dots system in South Africa, Van 
der Walt points out that international 
studies have shown it to be the most 
effective way to curb the spread of 
MDRTB. — the Teacher reporter
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W
h e n  s i n g e r - 
song-writer-poet 
Bob Dylan wrote 
The Times They 
Are A Changin’ 

in 1964, no one knew quite how the 
pace would pick up in the 45 years 
since he wrote the famous lyrics. 
Today’s teenagers world is unlike 
anything most of us experienced in 
the past. The monster of HIV did not 
exist.

But the sky-high HIV infection 
rate in the age group for 15 to 24-
year-olds is challenging our inter-
ventions, including programmes in 
schools.

Some years ago an American cou-
ple visiting South Africa to partici-
pate in a series of HIV workshops, 
gave me one outsized Lifesaver sweet 
with a hole in the middle. They said I 
could eat it only if I saved one person 
from HIV infection.

It seems we have to look further 
and dig deeper to change thinking 
and behaviour of our learners before 
we can claim that we qualify as Life-
savers. What will it take to persuade 
the learners we teach to change their 
deathstyles?

As adults, we forget The Times 
They Are A Changin’. We may be 
preaching what worked for us when 
we were young but this no longer 
applies today. We may have lost  
the plot.

New and dangerous patterns of 
sexual behaviour are the norm for 
many teenagers and we need effec-
tive measures to control the spread 
of HIV within that context.

Let’s start at the very beginning — 
with A for Abstain. First we have to 

accept that the onset of sexual activ-
ity is much earlier than it used to be 
and that young guys and even girls 
who abstain are mocked and teased 
by their peers.

Having more than one partner is 
not unusual. Relationships at this 
age can be tenuous. Partying, sugges-
tive music that is popular, drugs and 
alcohol lead to risky sexual behav-
iour and promiscuity.

Poverty is another major area 
of concern highlighted in Helen 
Epstein’s book, The Invisible Cure. 
The global market provides tempt-
ing consumer goods such as make-
up, clothes, cellphones and cars. 
About 60% of black South Africans 
live beneath the poverty line and 
50% are unemployed. When a poor 
young woman is invited to a res-
taurant by a well-dressed man with 
a luxury car, it may seem like being 
offered a ride on a space shuttle. 
But these “glamorous” men are also 
likely to be unfaithful and thus HIV 
positive.

An amusing anecdote on the sub-
ject of materialism comes from uni-
versity student Fungai Machirori 
who writes for Af.Aids. She reports 
that one of her lecturers suggested 
that they should conduct a mini-
survey to find out, on average, how 
much more sex men reported hav-
ing according to the type of car they 
drove. It would be interesting how 
the figures ranged from a Mercedes 
Benz driver to a Nissan small-vehicle 
driver or to a pedestrian.

B is for “Be Faithful”. The sad 
truth is that trust between couples 
has been eroded. Guys don’t trust 
girls and vice versa. So when a cou-
ple enter into a new relationship it 
hardly matters if they are faithful to 
each other or not. This means it is 
“no big deal” if one or both or them 
cheat and enter into concurrent rela-
tionships. The risk of HIV infection, 

of course, increases exponentially.
Some young people, however, 

abstain from having sex because 
they are afraid of being “played” or 
cheated on. According to one young 
woman, a university student, men 
are not trustworthy because they 
always seem to have another girl-
friend stashed away for a rainy day. 
Her favourite joke is: “It doesn’t 
matter if he respects his mother 
and sisters or can recite the Bible in 
his sleep in 10 different languages 
— a man is a man and he will always 
cheat!”

C is for “Condomise”. Sexually 
active teenagers report in surveys 
that they use condoms “sometimes”. 
There are countless reasons why 
condoms are unpopular, but they are 
the only defence against HIV infec-
tion, according to Dr David Balti-
more, Nobel prize winner and world 
expert in the field of virology.

Dan Ariely, autor of Predictably 
Irrational: The Hidden Forces That 
Shape Our Decisions, believes girls 
and boys should carry condoms, par-
ticularly when there is a possibility 
of a sexual encounter. 

He proves in a scientific experi-
ment he undertook that, when we 
are sexually aroused, we throw cau-
tion to the wind. The correct use of 
condoms, the protection condoms 
afford and their availability and 
effectiveness cannot be overempha-
sised or ignored. But there are still 
misconceptions on the subject that 
have to be cleared.

Whether we like it or not times 
and sexual practices and norms have 
changed and we have to work within 
this context.

By doing so, we may all get a 
chance to save at least one life. 

Joan Dommisse is an educator in the 
field of HIV-Aids. Contact her on  011 
616 8404 or jdommisse@iburst.co.za

Noreen Ramsden

There is a popular misconcep-
tion that children’s rights 
encourage children to be 

“cheeky” and irresponsible. This 
myth originates in a another myth 
— that to discipline children you 
need to hurt them physically. 

But what about responsibilities?  
The link between rights and 

responsibilities is clearly addressed 
in the Convention on the Rights of 
the Child (UNCRC) which the South 
African Government ratified in 
1995: “…. the child should be fully 
prepared to live an individual life in 
society and should be brought up in 
the spirit of … peace, dignity, toler-
ance, freedom, equality and solidar-
ity… and should be afforded the nec-
essary protection and assistance so 
that it can fully assume its responsi-
bilities within the community.”  

This states unequivocally that it is 
the duty of adults to raise children 
to be responsible adults.  

It is against human rights to harm 
anyone — adult or child. But chil-
dren’s rights are grounded intrin-
sically on the principle of what is 
in the child’s best interests — and 
learning self-discipline falls squarely 
into this category.

Children’s rights begin with the 
recognition that children are indeed 
human and entitled to the rights 
that apply to all human beings, such 
as the right to protection from hurt. 
But children are not just miniature 
adults. In the Universal Declaration 
of Human Rights it is stated that 
“childhood is entitled to special care 
and assistance”.  

The vulnerability of young chil-
dren is acknowledged and also the 
fact that as they grow children have 
special needs at each stage of their 
lives. These needs must be met for 
them to survive, be protected and 
to develop to their full capacity — 
which is their right.

The right to survival, protection, 
development and participation are 
the four fundamental rights of the 
child. 

There are many sub-categories 
under these, but the following  
are key:
l  The r ight  to  have bas ic  
needs met
The baby needs to bond with a con-
sistent caregiver who will be respon-
sive to his or her needs. Meeting 
this socio-emotional need is equally 
important with food, shelter, health-

care, clean water and other physical 
essentials of life.

l The right to trust, self-worth 
and respect
Children need to develop confidence 
and a good, positive self-image.  
To do this they need to build good 
relationships and a happy and pre-
dictable environment, where they 
can develop a sense of belonging 
and feel secure.  

l The r ight  to  safety  and  
protection
Children have a right to safety  
and protection, physically and emo-
tionally. Educators, parents, neigh-
bours and communities collectively 
need to become actively involved 
in the well-being and safety of their 
children. 

Linked to this is the right to 
redress and recovery when things 
have gone wrong.

l The right to access information 
and to develop skills 
The child’s right to education — 
knowledge, skills, social competency 
and “emotional IQ” — is evident to 
educators.  

l  T h e  r i g h t  t o  p l a y  a n d  
recreation is essential for holistic 
development
Participating in sport activities, 
developing hobbies, playing games 
as well as art, music, drama and 
other cultural activities all pro-
vide opportunities for children to 
develop physically, socially, intellec-
tually, emotionally and spiritually. 

l Responsibility and the right to 
participation
Perhaps the most effective way for 
children to learn responsibility is for 
them to have some say in the deci-
sions that affect them. This partner-
ship with adults encourages children 
to “buy into” the decision made and 
to accept their share of responsibility 
for carrying it through. An example 
is a Code of Conduct that children 
themselves have helped to draw 
up. Children’s opinions should be 
heard and taken seriously, accord-
ing to their age and capacity. When 
children participate they learn to 
communicate and negotiate. But 
adults have the final responsibility 
for ensuring that the decisions made 
are in the best interests of the child 
or children concerned.

l The right to develop one’s full 
potential
The development of  children 
depends greatly on their experiences 
and especially their interaction 
with caregivers, other children and 
adults in their community. If they 
are protected, stimulated, educated 
and encouraged to participate they 
will achieve their full potential and 
grow up to be caring and responsi-
ble members of society.

Noreen Ramsden works for the 
materials development and infor-
mation services at the Children’s 
Rights Centre. Her article is part of 
an ongoing series in the Teacher on 
early childhood development

The rights stuff

Changing with 
the times

Because of space constraints our 
standard comment pages have not 
been published

Poverty makes young people more vulnerable to material temptations in exchange for sex. Photograph: 
David Harrison

We need to refresh our HIV intervention strategies and make 
them more applicable to learners’ needs writes Joan Dommisse

When children are protected and 
stimulated they can achieve their 
full potential. Photo: Lisa Skinner
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